
 

Top Twelve Teaching Tips 
 
1. Be	  on	  time.	  Meet	  your	  deadlines.	  Follow	  Directions.	  –	  no	  one	  cares	  what	  your	  excuse	  is.	  	  If	  the	  

work	  isn’t	  done,	  it	  isn’t	  done.	  	  If	  you	  aren’t	  on	  time,	  you	  aren’t	  on	  time.	  	  
	  

2. Work	  hard	  and	  work	  smart	  –	  just	  because	  you	  tried	  really	  hard	  doesn’t	  mean	  you	  produced	  
quality,	  successful	  work.	  	  Don’t	  waste	  your	  time	  on	  silly,	  minute	  details.	  Prioritize	  your	  work,	  and	  
work	  efficiently	  and	  with	  a	  larger	  purpose.	  	  
	  

3. Plan	  with	  a	  purpose:	  Every	  element	  of	  every	  lesson	  you	  teach	  should	  have	  a	  purpose.	  	  Every	  
homework	  assignment,	  every	  in	  class	  activity,	  every	  worksheet,	  every	  thing	  you	  ask	  the	  students	  
to	  do	  should	  be	  done	  for	  a	  reason.	  	  Those	  reasons	  should	  be	  closely	  related	  to	  and	  aligned	  with	  
your	  objectives,	  which	  are	  in	  turn	  inspired	  by	  state	  and	  national	  standards.	  
	  

4. Own	  the	  room	  –	  The	  students	  need	  to	  know	  that	  you	  are	  in	  charge	  and	  that	  your	  disappointment	  
in	  them	  is	  the	  worst	  kind	  of	  punishment.	  They	  also	  need	  to	  know	  that	  you	  will	  not	  tolerate	  sexist,	  
racist,	  or	  generally	  offensive	  comments	  or	  behavior,	  nor	  will	  you	  tolerate	  any	  behavior	  that	  
derails	  others’	  learning	  or	  endangers	  other	  students.	  Do	  not	  yell.	  	  
 

5. Constant	  vigilance	  -‐	  Always	  know	  where	  your	  students	  are	  and	  what	  they	  are	  doing;	  anticipate	  
their	  moves.	  When	  you	  turn	  your	  back,	  let	  your	  guard	  down,	  or	  plan	  ineffectively,	  chaos	  begins.	  
	  

6. Be	  consistent	  –	  we	  can’t	  always	  know	  what	  happens	  in	  the	  students’	  lives	  outside	  of	  the	  
classroom.	  	  Some	  students	  haven’t	  eaten,	  some	  face	  emotional	  and	  physical	  abuse,	  some	  come	  
from	  single	  parent	  families	  or	  live	  with	  extended	  family,	  some	  take	  care	  of	  their	  younger	  siblings	  
and	  act	  as	  parents.	  	  We	  can	  provide	  them	  with	  stability	  and	  consistency.	  	  When	  they	  walk	  into	  
your	  room,	  they	  should	  always	  know	  what	  to	  expect	  –	  the	  rules,	  the	  consequences,	  how	  open	  or	  
free	  the	  space	  is	  to	  talk,	  your	  demeanor	  and	  reactions.	  	  	  
 

7. Learn	  the	  students’	  names	  –	  knowing	  students	  names	  lets	  them	  know	  you	  care	  and	  allows	  you	  
to	  control	  the	  classroom.	  
	  

8. Keep	  organized,	  extensive	  records	  –	  absences,	  grades,	  student	  discipline,	  and	  parent	  contacts.	  
	  

9. Embrace	  teachable	  moments	  –	  don’t	  forget	  to	  ask	  students	  why	  they	  think	  what	  they	  think	  or	  
feel	  what	  they	  feel.	  	  If	  something	  unexpected	  comes	  up	  that	  derails	  your	  lesson	  plan,	  but	  it	  is	  
important	  and	  should	  be	  addressed,	  address	  it	  and	  try	  to	  tie	  it	  back	  to	  the	  lesson	  at	  hand.	  
 

10. Don’t	  be	  afraid	  to	  be	  awkward	  –	  put	  yourself	  out	  there.	  	  These	  kids	  are	  in	  a	  weird,	  awkward	  
stage	  of	  life	  and	  while	  they	  are	  trying	  to	  become	  adults,	  emotionally,	  they	  just	  aren’t	  there	  yet.	  	  
They	  still	  appreciate	  a	  corny	  joke	  or	  a	  silly	  situation	  and	  sometimes	  putting	  yourself	  out	  there	  
helps	  them	  to	  open	  up.	  	  
	  

11. The	  students	  are	  not	  your	  friends	  –	  Silly	  is	  okay,	  but	  always	  remember,	  there	  is	  a	  line	  and	  you	  
shouldn’t	  cross	  it.	  	  If	  you	  have	  doubts	  about	  it,	  don’t	  do	  it.	  	  
 

12. Never	  be	  satisfied	  –	  always	  go	  back	  and	  think	  through	  your	  lessons	  -‐	  what	  went	  well,	  what	  
didn’t	  go	  so	  well,	  what	  you	  could	  do	  differently	  next	  time	  -‐	  and	  always	  be	  on	  the	  lookout	  for	  new	  
and	  useful	  resources.	  



 

Lesson Planning Guide 
 

 
Key Concepts: 
 

• Goals:  A broad concept, something you want the students to know or understand by the 
end of a lesson or unit. 

 
• Higher Order Thinking: Analytical or creative thinking that involves a deep 

understanding of concepts and ideas and demonstrates a student’s ability to evaluate, 
synthesize and create.   

 
• Modeling: demonstrating a skill or concept to students in order to provide them with a 

clearer understanding of your expectations. 
 

• Objectives: A more specific and measurable identification of what students will know or 
be able to do at the end of the lesson.   

 
o NO: students will – be introduced to, understand, learn, know 
o YES: students will – identify, analyze, write, create, compare, evaluate 

 
• Prerequisite Knowledge: The knowledge a student needs in order to progress to a new 

concept.   
 

• Prior Knowledge: The knowledge a student already has and will be able to call on when 
learning about a new concept or skill. 

 
• Publishing: Opportunities for students to share work and ideas.  Publishing can come in 

the form of sharing with a partner, sharing with the class, hanging up student work in the 
classroom or hallway, publishing a physical document to be distributed via a hard copy or 
digital copy etc. 

 
• Scaffolding: Breaking down a larger goal into smaller, more manageable tasks.  Teachers 

must create lessons in which students are taken through the necessary and appropriate 
steps to achieve said goal.  You are trying to take students from the bottom of a flight of 
stairs to the top.  You cannot do it in one big jump.  You must take them up the steps in 
between in order for them to successful scale the flight of stairs.  

 



 

Lesson Planning Expectations Checklist 
 

# Basic Expectations X 
1 *Read my feedback from last week and apply any necessary changes  

2 2-4 objectives for each 45 minute lesson  

3 Lessons are formatted appropriately and are readable  

4 Lessons are thorough – a sub could teach your lesson with no problems  

5 Provide the questions you will ask during discussions  

6 Provide expected answers to questions you intend to ask  

7 Include estimated times for each activity  

8 *Each lesson has a warm up  

9 *Each lesson has a wrap up  

10 Each activity has a purpose and helps students to meet the objectives/goals  

11 *Include necessary modeling   

12 Include/attach all materials – worksheets, handouts, links, presentations, etc.  

13 *Homework is appropriate and meaningful  

 
*Note 

 
 

Warm Ups:  A warm up is not writing down their homework. A warm up gets students brains 
focused and working.  They can brainstorm, share homework with a partner, do 
practice problems, make predictions, do a grammar problem etc.  

 
Wrap Ups:  Going over or giving out the homework is not a wrap up.  A wrap up can be a 

knowledge check, a take home message, a few questions, an exit slip, etc.  
 

Modeling:  Create clear expectations by showing students what you expect them to do. If the 
students have to write a paragraph, you should write one and read it to them.  If 
they have to create a storyboard, you should have one ready and point out all the 
features you expect them to include. 

 
Homework:  is not a recap of what students did in class.  It is not a quiz.  It is not busy work.  

Homework should be an extension of skills and knowledge learned in class.  What 
can they do with the info or skills they learned?  How can they apply their new 
knowledge or skills? 

 
Feedback:  My comments are not meant as a personal attack on you.  I am blunt.  I will 

challenge you. I will expect nothing less than your best. Your best means that the 
kids get the best experience that they can and you get the best experience you can.  



 

Planning a Lesson 
 

Steps Short Term Long Term 

Goals and 
Objectives 

• What do I want students to know or be 
able to do by the end of the lesson? 

• How will achieving today’s goals and 
objectives help students to reach the larger 
goals I have for the unit? 

 

Activities 

• Is the lesson broken up into different 
sections or different activities? 

 
• Does each activity I have planned help 

students to reach the goals and objectives 
for this lesson? 

 

• Does each activity I have planned help 
students to reach the goals and objectives 
for this unit? 

 
• Am I planning activities that encourage 

and celebrate creative thinking, analytical 
thinking, individual work, group work? 
 

Scaffolding 

• What prerequisite knowledge do students 
need in order to understand the material in 
this lesson? 

 
• Did I assess and activate students’ prior 

knowledge?   
 
• Did I start with the necessary basic 

information and gradually build on that 
knowledge? 

 

 

• What prerequisite knowledge do students 
need to understand the material in this 
unit? 

 
• How will each lesson and the knowledge 

and skills learned in it, serve as a stepping- 
stone to the larger goals I want to achieve 
in this unit?  

Modeling 

 

• Did I clearly and explicitly explain my 
expectations and the directions to students? 

 
• Did I provide a model or example for 

students? 
 

 

• Did I model material in a consistent way? 
 
• Were my expectations of student work 

consistent throughout the unit? 
 
• Are my handouts/examples/resources 

readable and clear? 
 

Work 
Time/Practice 

• Did I provide enough time for students to 
think about questions I am asking before 
calling on students for answers? 

 
• Did I provide students with enough time to 

practice or work on the skills I am asking 
them to acquire? 

 

 

• Is there an overarching purpose to the 
skills being practiced in each lesson?   

 
• Do the skills and knowledge learned in one 

lesson have meaning in another? 

Publishing 

 

• Did I enable students to share what they 
think/feel/wonder/don’t understand? 

 
• What publishing opportunities did I 

provide for students in this lesson? 

 

• What publishing opportunities did I 
provide for students in this unit? 

 
• Did I provide students with a variety of 

publishing opportunities? 
 

Homework 

• Does the homework assignment have a 
purpose? 

 
• Does the homework assignment connect to 

tomorrow’s lesson? 

 

• Do the skills required to complete 
assignments and homework grow 
increasingly complex as the unit 
progresses? 



 

Goals vs. Objectives 
 

Definition Examples 

1. Students will understand the importance of inference making and be able to make inferences. 

2. Students will recognize the importance of putting themselves in others’ shoes before judging. 

3. Students will understand how to be more civic minded citizens 

Goal:  
 
A broad concept - something you want 
the students to know or understand by 
the end of a lesson or unit. 
 4. Students will learn how to solve equations. 
 

1. Students will identify clues that help them to make inferences 
about what characters are thinking and feeling.  

Knowledge, Comprehension, 
Application, Analysis 

2. Students will analyze a character’s mood and interpret 
possible causes for that character’s mood using inferences. 

Comprehension, Application, 
Analysis, Synthesis, Evaluation 

3. Students will make predictions about Artemis’s character and 
the plot using the facts and inferences they generated for 
homework. 

Knowledge, Comprehension, 
Application, Analysis 

4. Students will talk to the text by making comments, questions, 
predictions, and connections. 

Comprehension, Application, 
Analysis, Synthesis 

5. Students will convert prezi information into notes in their own 
words using a semi-completed outline. 

Knowledge, Comprehension, 
Application 

6. Students will make inferences about a character’s mood based 
on their eyes, facial expressions, body language, and general 
appearance. 

Knowledge, Comprehension, 
Application, Analysis, 
Synthesis, Evaluation 

Objective:  
 
A more specific identification of what 
students will know or be able to do at 
the end of the lesson.  
 
Objectives should be measurable - 
How will you measure student 
achievement of these skills or 
knowledge? What exactly will they be 
doing? 
 

7. Students will evaluate their classmate’s essays using a peer-
editing rubric. 

Knowledge, Comprehension, 
Application, Analysis, 
Synthesis, Evaluation 



 

Bloom’s Taxonomy 
 

Category Example and Key Words (verbs) 

Knowledge: Recall data or 
information. 

Examples: Recite a policy. Quote prices from memory to a customer. 
Knows the safety rules. 
 
Key Words: defines, describes, identifies, knows, labels, lists, matches, 
names, outlines, recalls, recognizes, reproduces, selects, states. 
 

Comprehension: Understand the 
meaning, translation, interpolation, and 
interpretation of instructions and 
problems. State a problem in one's own 
words. 

Examples: Rewrites the principles of test writing. Explain in one's own 
words the steps for performing a complex task. Translates an equation into 
a computer spreadsheet. 
 
Key Words: comprehends, converts, defends, distinguishes, estimates, 
explains, extends, generalizes, gives an example, infers, interprets, 
paraphrases, predicts, rewrites, summarizes, translates. 
 

Application: Use a concept in a new 
situation or unprompted use of an 
abstraction. Applies what was learned in 
the classroom into novel situations in the 
work place. 

Examples: Use a manual to calculate an employee's vacation time. Apply 
laws of statistics to evaluate the reliability of a written test. 
 
Key Words: applies, changes, computes, constructs, demonstrates, 
discovers, manipulates, modifies, operates, predicts, prepares, produces, 
relates, shows, solves, uses. 
 

Analysis: Separates material or 
concepts into component parts so that its 
organizational structure may be 
understood. Distinguishes between facts 
and inferences. 

Examples: Troubleshoot a piece of equipment by using logical deduction. 
Recognize logical fallacies in reasoning. Gathers information from a 
department and selects the required tasks for training. 
 
Key Words: analyzes, breaks down, compares, contrasts, diagrams, 
deconstructs, differentiates, discriminates, distinguishes, identifies, 
illustrates, infers, outlines, relates, selects, separates. 
 

Synthesis: Builds a structure or pattern 
from diverse elements. Put parts together 
to form a whole, with emphasis on 
creating a new meaning or structure. 

Examples: Write a company operations or process manual. Design a 
machine to perform a specific task. Integrates training from several 
sources to solve a problem. Revises and process to improve the outcome. 
 
Key Words: categorizes, combines, compiles, composes, creates, devises, 
designs, explains, generates, modifies, organizes, plans, rearranges, 
reconstructs, relates, reorganizes, revises, rewrites, summarizes, tells, 
writes. 
 

Evaluation: Make judgments about the 
value of ideas or materials. 

Examples: Select the most effective solution. Hire the most qualified 
candidate. Explain and justify a new budget. 
 
Key Words: appraises, compares, concludes, contrasts, criticizes, 
critiques, defends, describes, discriminates, evaluates, explains, interprets, 
justifies, relates, summarizes, supports. 
 

 
 

*This chart was taken from http://www.nwlink.com/~Donclark/hrd/bloom.html





 

Creating A Lesson 
 
Step Purpose Techniques 

Assess, gather, 
and organize prior 

knowledge 
 

You need to find out what students already know. You can 
ask students to brainstorm information about a particular 
topic. You might start a lesson by asking: does anyone 
know what an ecosystem is?  Can anyone give me 
examples?  

• Web	  diagram	  
• Video	  
• Homework	  share	  
• Something	  to	  solve	  
• Brainstorming	  
• Discussion	  

Fill in the gaps 
and introduce new 

knowledge 

As you assess students’ knowledge, you need to fill in the 
gaps by providing new knowledge and by making 
connections between their ideas and by making connections 
to the lesson to come. 

• The	  proper	  term	  is___	  
• This	  idea	  connects	  to___	  
• We	  will	  use	  x	  concept	  to	  

figure	  out	  y	  

Activity 

Once the basic information has been discussed and 
organized, you want to get hands on.  This is when students 
get a chance to try new techniques on their own, practice 
skills, explore new ideas, and create. 

• Creation	  
• Exploration	  
• Construction	  
• Practice	  
• Analysis	  
• Evaluation	  

Publishing 

You want to provide plenty of opportunities for students to 
publish their work.  This can take the form of sharing with a 
partner, sharing with the class, writing/typing, illustrating, 
etc. 

Can they: 
• Hang	  it	  up	  
• Share	  it	  
• Build	  off	  others’	  work	  

Wrap Up 

You need to pull the lesson together in the last few minutes 
and provide them with the take home message.  You could 
do this in a variety of ways. This is not give-out-
homework time. 

• Take	  home	  message	  
• Q&A	  
• Share	  out	  with	  class	  
• Questions	  about	  

content	  from	  the	  lesson	  

Homework 

Homework should be an extension of the skills or 
knowledge that were learned during the class period.  This 
is not time for busy work.  Extend students’ learning. At 
home – find x examples of y, label today’s star chart and 
create your own star chart based on tonight’s sky, revise 
your essay using your peer evaluations, etc. 
 

• Illustration	  
• Evaluation	  
• Analysis	  
• Discovery	  
• Relate	  to	  life	  
• Revise	  

Next Day – Warm 
Up 

Connect the homework to the warm up the next day.  This 
connection lets students know that the homework is 
important, and if they don’t do it, they can’t participate in 
class.  You can assess their knowledge when they share out 
with each other or the class.  This assignment can become a 
launch pad to the new topic for the day. 
 

• Share	  with	  your	  partner	  
• Share	  with	  the	  class	  
• Add	  x	  to	  your	  hw	  from	  

last	  night	  
• Edit	  your	  partner’s	  

paper	  

 



Scaffolding 
 

How many steps do students need to take in order to get from A (little to no knowledge) to B 
(proficiency/the ability to perform a particular skill) 
 
 

Example 

	  
1. Ask	  students	  what	  types	  of	  clues	  detectives	  use	  to	  determine	  what	  is	  going	  one	  in	  a	  

situation	  (ie:	  determining	  a	  person’s	  mood	  or	  emotions)	  
a. Write	  on	  the	  board	  what	  students	  answer	  

i. Suggestions:	  
1. facial	  features	  
2. body	  language	  
3. type	  of	  clothing	  
4. accessories	  	  
5. tone	  of	  voice	  
6. color/symbols	  

	  
2. Trash	  Bag	  Activity:	  I	  will	  fill	  a	  trash	  bag	  with	  carefully	  chosen	  “trash.”	  Each	  piece	  of	  trash	  

will	  provide	  a	  clue.	  For	  instance,	  I’ll	  open	  a	  clean	  bandage,	  crumble	  it	  up	  so	  it	  looks	  used,	  
and	  throw	  it	  in	  the	  trash.	  I’ll	  include	  an	  empty	  medicine	  bottle,	  grocery	  store	  receipts	  etc.	  	  	  

 
	  

3. I	  brought	  the	  bag	  out	  and	  took	  items	  out	  one	  at	  a	  time	  and	  listed	  them	  on	  chart	  paper	  and	  
we	  began	  to	  build	  our	  "case"	  about	  where	  this	  bag	  came	  from,	  what	  we	  could	  learn	  about	  
the	  person	  who	  owned	  the	  items,	  etc.”	  

a. As	  I	  pull	  items	  out	  of	  the	  bag,	  I	  will	  have	  them	  make	  inferences	  for	  each.	  For	  example	  
the	  students	  might	  infer	  that	  a	  used	  bandage	  means	  the	  neighbor	  may	  have	  cut	  
themselves	  or	  a	  medicine	  bottle	  means	  someone	  in	  their	  family	  has	  been	  sick.	  

 









 

A Little to no knowledge or skill 

B 
Proficiency in a skill 

or transferable 
knowledge 

Clues – 
How to make inferences: 

Facial features 
Body language 

Type of clothing 
Accessories  

Tone of voice 
Color/symbols 

 
 

Warm Up – 
Define/Intro Inference 

Trash Bag Activity – 
Making Inferences: 

Band aid 
Medication 

Receipt  



 

	  
Assessment 

 
Assessing Students’ Performance: 
 

• Did students voluntarily participate in activities and class discussion? 
 

• Was participation consistent or did it lag in particular places? 
 

• Did students work to their potential or were they bored or lost? 
 

• Were students on task? 
 

• Did students work well together and individually? 
 

• Did students ask questions? 
 

• Were there any students who seemed to fall behind? 
 

• Where there any students that seemed to finish everything early? 
 
 
Assessing Your Performance: 
 

• Did you assess the students’ knowledge in formal and/or informal ways? 
 

• Did you check in with every student during class (whether it was face-to-face, individual, 
in a group, calling on them to answer a question)? 
 

• Did every student have the opportunity to speak or interact in class? 
 

• Did you create activities that kept students focused, worked with their attention span 
limits, and provided them with a valuable learning experience? 
 

• Did student focus dissipate at any point in the lesson?  Why? 
 

• Did you model activities for students and make sure they knew exactly what you wanted 
them to do? 
 

• Did you allow for teachable moments and unconventional or unexpected answers? 
 

• Did you cultivate an environment in which students felt comfortable to share their ideas? 
 

• Did you feel like the time went too quickly or too slowly?  What happened?  
 

• Did you feel trapped by your lesson plan, or did it allow for on the fly alterations? 
 

• Are there any changes you would make the next time you teach this lesson? 
 

• Are there any adjustments you need to make for tomorrow’s lesson? 
 


